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Abstract 

Introduction: Health Professions Education (HPE) leadership development is advocated for success at the individual, team, and 

institutional levels. Many leadership theories exist informed mainly by Western perspectives, however, Pacific HPE leadership 

has not been investigated. Therefore, this research aimed to understand Pacific HPE leaders’ perspectives to develop substantive 

theory to guide faculty development in this setting and add nuanced perspectives to the international HPE leadership discourse. 

Methods: Using an interpretivist case-study methodology, seven HPE leaders were purposefully recruited. Data collection tools 

included Rich Pictures, Talanoa Zoom interviews, and reflective journals. Participants drew a picture on ‘Being an HPE leader’, 

subsequently explaining their depiction, and then reflected on leadership events in their journals over six months. Codes and 

themes were identified using Miles, Huberman and Saldaña’s approach.  

Results: Metaphors were assigned to three HPE leadership styles identified: The ‘Bridge’- helping students from novice to 

competent; the ‘Coconut Tree’- multiple roles and sturdy in the storm; and the ‘Boat’ - navigating towards the vision. 

Conclusions: Rich Pictures, interviews and reflective journals allowed HPE leaders to reflect on ‘Being an HPE Leader’ and 

revealed tacit perspectives. This study suggests there are different styles of leadership, pertinent to the Pacific context, depending 

on the aims, strategies, and attributes of different HPE leaders. Although grounded in the Pacific, certain aspects may resonate in 

similar contexts. Notwithstanding that many facets of leadership identified align with current leadership models, intrapersonal 

emotional intelligence and cultural aspects of HPE leadership should be considered when designing contextually embedded 

faculty development. 
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I. INTRODUCTION 

Effective leadership is advocated to foster growth in the 

ever-evolving Health Professions Education (HPE) 

landscape and ensure success at the individual, team, and 

institutional levels (Lieff & Yammarino, 2016; McKimm 

& Swanwick, 2013; Sandhu, 2019; Steinert et al., 2012). 

However, Health Professions Education (HPE) 

leadership is a complex social phenomenon 

encompassing relationships, cultural and personal 

influences (Steinert et al., 2012; van Diggele et al., 

2020), making it difficult to define, and then guide 

development. Whilst many leadership development 

initiatives exist purporting to enhance leadership 

capabilities, multiple systematic reviews investigating 

Practice Highlights 

▪ Rich Pictures assist revealing tacit perspectives by facilitating reflection on leadership. 

▪ Many aspects of contemporary leadership are practiced in HPE leadership in the Pacific. 

▪ Development of intrapersonal emotional intelligence is required to thrive in this challenging context. 

▪ A better understanding of HPE Leadership in the Global South is required to inform a Global HPE leadership 

framework. 
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leadership development at the undergraduate (Evans et 

al., 2023; Lyons et al., 2018; Rodríguez-Feria et al., 

2023), graduate (Lyons et al., 2021; Onyura et al., 2019; 

Sadowski et al., 2018; Sultan et al., 2019) and faculty 

(Steinert et al., 2012) level found that leadership 

development is rarely grounded in theoretical 

frameworks and that evaluation of interventions remains 

superficial. Similar issues occur in other HPE disciplines 

including pharmacy (Reed et al., 2019) and 

interprofessional (Brewer et al., 2016) education. These 

systematic reviews recommend that leadership 

development needs grounding in theoretical frameworks 

and capabilities assessed over a longitudinal period.  

 

Additionally, across the reviews there was a dearth of 

studies from the global south informing their 

conclusions; most studies originated from the United 

States followed by the UK, Canada, Europe and 

Australia. Although established frameworks exist for 

physician leadership, including CanMEDS, NHS 

medical leadership competency framework, and 

ACGME, (Onyura et al., 2019) there is only one recently 

proposed for health professions educators (McKimm et 

al., 2022), based on the authors’ expertise and 

contemporary leadership theories, but not on empirical 

literature around HPE leadership. However, 

recommendations are that to develop tomorrow’s HPE 

leaders an empirically informed, culturally sensitive, 

leadership framework for health professions educators is 

required (Ramani et al., 2020; Sandhu, 2019).  

 

Empirical research around HPE leadership has mainly 

been deductively analysed, using Western leadership 

frameworks, including Yukl’s power model (Sundberg et 

al., 2015), Bolman and Deal’s four frames model of 

leadership (Lieff, 2010), Goleman’s six leadership styles 

(Saxena et al., 2017), and character-based leadership 

(Torti et al., 2022). This deductive analysis potentially 

misses important aspects of leadership, indeed one 

example of subsequent inductive analysis identified 

different themes including reflection and feedback not 

included in the original deductive analysis (Lieff & 

Albert, 2012; Lieff, 2010). Additionally, most empirical 

research has relied on semi-structured interviews alone 

(Lieff et al., 2013; Lieff, 2010; Saxena et al., 2017; 

Sundberg et al., 2015; Torti et al., 2022), which may not 

have encapsulated all aspects of leadership, and have 

been conducted in Western contexts. Spoken language 

may not convey all the cultural contexts and meanings 

(Amazonas et al., 2019; Brocklesby & Beall, 2018; 

Lyon, 2020) and therefore it is recommended 

considering complementary data collection tools to 

further our understanding of HPE leadership (Lieff & 

Albert, 2012; Varpio et al., 2017). Furthermore, there are 

consistent calls to investigate HPE leadership in different 

cultural contexts to inform a faculty development 

framework (Dujeepa et al., 2019; Steinert et al., 2012; 

Varpio et al., 2017). 

 

From a Pacific perspective, HPE leadership development 

is required (Kado et al., 2022; Sweet et al., 2018), 

however, HPE leadership from the cultural perspective 

of contemporary leaders in the Pacific is not currently 

described. Thus, this research reported here embarked on 

understanding the perspectives of current HPE leaders 

from this Pacific global south context to provide 

empirical evidence towards a framework for HPE 

leadership in this setting to guide faculty development. 

Furthermore, it contributes a diverse perspective to the 

current HPE leadership literature to assist building a 

more nuanced global HPE leadership theory.  

 

This article describes the empirical research conducted at 

a major Pacific University utilizing an interpretivist case 

study approach. It then outlines three styles of leadership 

identified and discusses how these relate to competencies 

purported to be needed at different levels of leadership 

and the current theoretical and empirical discourse 

around HPE leadership. Implications from this 

discussion will provide recommendations for Pacific 

faculty development. Through rich, deep description it is 

hoped that others in similar settings will resonate with 

the findings, drawing on insights to apply in their own 

contexts.  

 

II. METHODS 

To understand Pacific perspectives around HPE 

leadership an interpretivist case study was undertaken at 

a major Pacific University (Denzin & Lincoln, 2000; 

Silverman, 1997). A qualitative methodology facilitated 

participants’ perspectives to be fully explored, and using 

several innovative data sets through a case study 

approach enabled tacit perspectives to be revealed and 

triangulated (Merriam, 1988; Merriam & Tisdell, 2016). 

The case was bound by health professionals who had 

completed a health education degree and had an active 

University HPE leadership role. Seven of ten eligible 

HPE leaders volunteered following purposeful 

recruitment and ethics approval. Written consent was 

provided and then data were collected through Rich 

Pictures, Talanoa interviews, and reflective journals over 

a one-year period (April 2021 to April 2022), with each 

participant assigned a pseudonym to maintain 

anonymity. Each data collection method was chosen to 

provide rich data to complement and build the 

interpretation of Pacific HPE leadership guided by the 

central research question ‘What are the perspectives of 

Pacific GCME graduates on being an HPE leader?’ 
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First, Rich Pictures (Cristancho & Helmich, 2019; Gisby 

et al., 2023; Kado et al., 2023a) were used to reveal tacit 

perspectives on being an HPE leader. Participants drew 

a picture depicting ‘Being an HPE leader’ and then a 

subsequent Talanoa interview (Hindley et al., 2020; 

Tunufa'i, 2016) explored the deeper meanings of the 

picture and how they enacted leadership. Talanoa is a 

Pacific way of communicating where people are free to 

‘tala’- talk ‘noa’- around the subject (Hindley et al., 

2020). Thus, similar to semi-structured interviews, a set 

of guiding questions was used such as ‘Tell me about 

your picture’ and ‘How do you see yourself as an 

educational leader in this picture’, nevertheless the 

participants were allowed to ‘talanoa’ or talk around 

these questions in a culturally comfortable manner. 

These Talanoa interviews were held via Zoom (Gray et 

al., 2020) as the research was conducted in the midst of 

the Covid-19 pandemic. Next, following an orientation 

session on reflection (Schön, 1987), participants were 

requested to use a reflective journal with guiding 

questions and reflective prompts over six months. The 

reflective journals (Filep et al., 2018; Milligan & 

Bartlett, 2018) provided an avenue for the HPE leaders 

to reflect on doing leadership contemporaneously and 

with minimal influence from the researcher (Alaszewski, 

2006). Finally, the second Talanoa interview was 

conducted, as planned after initial data analysis, 

exploring aspects of motivation and the influence of 

culture more deeply, with questions such as: ‘What 

motivates you to continue in your role as an HPE leader?’ 

and ‘How do you think the culture has shaped your 

leadership journey?’ 

 

A. Data Analysis 

Data analysis was guided by Bell et al.’s (2019) 

framework for the Rich Pictures and Miles, Huberman 

and Saldaña’s (2014) approach for the textual data. Bell 

et al.’s (2019) framework comprises seven steps 

including: 

1. Locating the style – context of the Rich Picture 

2. Descriptive features – colour, shapes, and drawings  

3. Primary features – which aspects are bold or central 

4. Value features – linkages between images 

5. Low-level interpretation – overall picture 

6. High-level interpretation – interpretation from the 

artist 

7. Critical judgement – has the participant reflected and 

engaged with the drawing? 

 

For this research, we relied primarily on the high-level 

interpretation and other aspects were asked in the 

Talanoa interview as the research was based on the 

participants’ perspectives.  

 

Data analysis began immediately after the interviews 

with the primary researcher (SK) noting initial 

impressions in her research journal and then transcribing 

the interviews verbatim. Data were anonymised and 

entered into NVivo for further analysis, copies of the 

transcripts were also stored in the University’s data 

management system. The data were further analysed 

using Miles, Huberman and Saldaña’s (2014) approach 

which consists of three linked stages:  

 

1) Data Condensation: 

Data condensation involves ensuring relevant data to 

answer the research question is captured and synthesised 

through coding, memoing and developing concepts. 

2) Data Display:  

Data is displayed using data summaries and pictorial 

illustrations to convey the main ideas.  

3) Drawing and Verifying Conclusions: 

Conclusions illustrate the themes and propositions 

abstracted from the data display.  

 

This article focuses on the results of the second stage of 

data analysis, data display, which illustrated three styles 

of leadership identified through data interpretation. 

Initial coding was done by the primary researcher (SK) 

and discussed with the principal supervisor (SC) to 

refine. Concepts were developed together and the data 

summaries were compiled by SK and then revised 

through discussion (SK, SC & SC). The process was 

iterative where new codes and concepts were discussed 

and transcripts re-read to ensure alignment. Finally, 

composite narratives were produced for each leadership 

style, consisting of the participants’ voices combined to 

maintain anonymity, (Willis, 2018) and a synopsis of 

each style of leadership was interpreted by the primary 

researcher, providing rich data summaries for the 

leadership styles identified. These can be accessed 

through Figshare:  

https://doi.org/10.6084/m9.figshare.24241195.v1 (Kado 

et al., 2023b) 

 

B. Researcher Positionality  

The primary researcher is a white, Anglo-Saxon, medical 

educator who had completed medical training in the UK 

and then subsequently lived and worked in a Pacific 

culture for over 20 years. She completed the health 

education degree with the research participants and was 

known to them. At the time of the research, she was not 

employed at the Pacific University and had no authority 

over them. Whilst having a deep understanding of the 

culture and context in which the research was conducted, 

there is the possibility that her Western upbringing will 

have influenced the interpretation. This was minimised 

by taking steps to ensure trustworthiness.  

https://doi.org/10.6084/m9.figshare.24241195.v1
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C. Trustworthiness 

Trustworthiness was maintained through several 

avenues. First, the primary researcher practised 

reflexivity by maintaining a diary throughout the 

research process to note ideas and meanings from the 

data. Second, triangulation of the results occurred 

through data analysis discussions with the research team 

and differences agreed to. Third, member checking was 

utilised at each step of the analysis whereby research 

participants were asked to confirm the transcripts, 

composite narratives and summaries, and the leadership 

styles.  

 

 

 

D. Ethics Approval 

Ethics approval was granted by the University of 

Western Australia (UWA - 2019/RA/4/20/6529) and the 

Fijian Ministry of Health (Fiji - FNHRERC 31/2020). 

Furthermore, the University ethics department was 

consulted and they gained access to the participants 

ensuring they felt under no obligation to participate in the 

research.  

 

III. RESULTS 

Seven HPE leaders participated, their academic 

positions, ethnicities, specialities, years of service and 

age range are depicted in Figure 1. One participant had 

originated from a Global South country outside the 

Pacific but had resided in the Pacific for over 25 years. 

 

Figure 1. Demographics of Pacific HPE Leaders 

 

Three styles of leadership were interpreted from the data 

and assigned visual metaphors, which were 

conceptualised based on the participants’ drawings, the 

Pacific culture and the participants’ perspectives of being 

an HPE leader. First, ‘Being a Bridge’ - HPE leaders 

focusing on being effective educators and clinicians. 

Second, ‘Being a Coconut Tree’ - HPE leaders aiming to 

develop faculty whilst also maintaining their clinical and 

educator identities. Third, ‘Being a Boat’ HPE leaders 

who were mostly aiming for organisational change. 

Interestingly, only the ‘Boats’ had received any form of 

leadership development and this was not directly related 

to HPE leadership. Each of these styles of leadership is 

now examined in turn. 

 

A. Being a Bridge 

Three HPE leaders, Jasmine, John, and Jeremiah, 

identified as ‘Being a Bridge’, illustrated by Jasmine’s 

Rich Picture and Talanoa interview excerpt (Figure 2). 
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Figure 2. Being a Bridge 

 

Being a Bridge encompassed being passionate about 

clinical education and having a love of teaching. These 

HPE leaders’ aims were to develop the next generation 

of health professionals to be competent and caring. To 

achieve these aims they nurtured their students helping 

them cross the bridge from novice to competent by 

understanding their students, scaffolding learning, 

enabling practice and being a good role model.  

 

‘We expect them to go into the community and to be a 

good doctor, [and] according to me, that should be 

someone who is a good clinician, who is a leader and 

educator, who is socially accountable, compassionate, 

and cares about the well-being of the community in 

general. That is where I stand within the medical school 

trying to achieve that goal.’  

-John (1st Interview) 

 

They aspired to share their knowledge, skills, and 

attributes with their students to enable them to improve 

Pacific people’s health. Notwithstanding the struggles 

and barriers they faced through University processes and 

the COVID-19 pandemic, they strove to find new 

educational techniques to ensure students had the best 

learning opportunities possible.  

 

 

 

 

 

 

‘I feel as an educational leader within this system, that 

we are bound by too many of these system issues, rules 

and regulations and principals…they feel restrictive, I 

don’t feel good about it and that is a continuing 

struggle.’  

-John (1st Interview) 

 

‘One thing that I have really appreciated is the 

multidisciplinary way of teaching. So that is something 

new, early stages.’  

-Jasmine (1st Interview) 

 

They valued the educational development they had 

received and advocated for future collaborations to 

develop this further, including structured courses, 

guidelines and mentorship. 

 

‘Well, one important factor that I believe will influence 

me as an educator is continuing education. Getting that 

collegiality again. We need another project to work on.’  

-Jeremiah (2nd Interview) 

 

‘Being a Bridge’ focused on developing students as an 

HPE leader which was expanded on by leaders who were 

identified as ‘Being a Coconut Tree’. 

 

B. Being a Coconut Tree 

Jane and Judith exemplified ‘Being a Coconut Tree’ with 

their multiple responsibilities, experiences and 

resilience. Figure 3 illustrates the Rich Picture alongside 

an excerpt from the interview of Jane.  

 

‘I’ve always seen it as like a bridge, from sort 

of like a wasteland and then you have the 

bridge and then you have the greener pasture 

on the other side, that’s how I always look at 

education. So you know I am the one that is 

facilitating their walk across the bridge. In this 

limited span of time, it is not just the specialty, 

but it’s a whole perspective, a holistic learning 

that we want to impart, because we want 

people to be empathetic in the field that we 

work in.’ 
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Figure 3. Being a Coconut Tree 

 

The ‘coconut trees’ of HPE leadership had multiple roles 

and a passion for developing and helping others. Their 

multiple fronds as HPE leaders included primarily being 

a clinician and educator, alongside a researcher, 

administrator, committee lead, and organisation member. 

They are aiming to ensure excellence and achieve this by 

valuing both feedback and evaluation to improve 

themselves, others and the curriculum.  

 

‘I am basically multitasking, I can wear different hats 

and can achieve a lot of things with the different 

activities. So, we are teaching, teaching, but we are also 

at the same time we are learning ourselves, and not just 

because of a one way delivery, it’s two ways, we get the 

feedback from the students’  

-Judith (1st Interview) 

 

They are rooted in the foundations of faculty 

development (GCME – Graduate Certificate of Medical 

Education) and have grown strong, sturdy and resilient, 

and yet adaptable to the constant changes and challenges 

they face. Their experiences have enabled them to grow 

in confidence but also to nurture others to develop their 

own leadership style. Jane and Judith understand the 

importance of working together towards a common goal 

and ensuring the team is committed and feels valued, 

providing the support that is required.  

 

 

‘And I think the way GCME was structured and taught I 

think that really helped us. If you look at who's holding 

these leadership roles, it’s those who did GCME’.  

-Judith (2nd Interview)  

 

‘We have a group of young faculty staff who wants to 

make a difference as medical educators and I believe my 

leadership style is more of a coach.’  

-Judith (Reflective Journal) 

 

Although they are juggling many roles and at times feel 

overwhelmed they are committed to improving health 

education in the Pacific. They enlist the assistance of 

experts in this quest.  

 

‘I have liaised with my network to ask for supplementary 

teaching for our Postgraduate trainees.’  

-Jane (Reflective Journal) 

 

Overall, they know they need to ‘walk the talk’ to 

develop the next generation of HPE leaders, as they 

endeavour to promote excellence in HPE.  

 

C. Being a Boat 

Being a Boat was illustrated by Julie and James who 

were striving to sail to a vision on the horizon to improve 

HPE at the individual and organisational level. James 

describes this as a journey with his Rich Picture and 

interview excerpt (Figure 4).  

 

‘A coconut tree would perhaps be the best analogy… the 

trunk with its rings signifies the learning experiences, and 

the need to be firmly grounded. The coconut fronds signify 

the different groups that I interact with as an academic 

leader. My fellow faculty, most now of whom are trying to 

undergo some form of medical education, and my role in 

trying to facilitate this training. As my students progress 

in their learning, and mature, they eventually leave my 

tree, fall to the soil, and in the right conditions, they 

flourish and continue the cycle of supporting learning. The 

coconut tree is cultural, it is resilient, and it has many uses, 

or used by many for different purposes.’ 



The Asia Pacific Scholar, Vol. 9 No. 2 / April 2024               34 
Copyright © 2024 TAPS. All rights reserved. 

                  

Figure 4. Being a Boat 

 

James and Julie visualised themselves on a leadership 

journey in a boat heading towards a vision of excellence 

in health professions education. They are both 

intrinsically motivated to do their best by building a 

strong leadership team, utilising the strengths of the 

group and collaborating with external stakeholders.  

 

Identify the strengths in people that we can nurture and 

play to the people’s strengths. If we play to the strength 

of people and all the strengths complement each other 

it’s really good.  

-James (1st Interview) 

 

Although they are both consultants in their clinical 

domain, their identity is now more embedded in their 

leadership role in health professions education. Their 

focus is on ensuring good curriculum, development for 

faculty and leaders, and improving University processes.  

 

What we need is some more basic foundational 

learning…health professions education for the whole 

college and so that would be something I would totally 

pursue to allow and to think of something that would be 

doable.  

-Julie (1st Interview) 

 

Their journey is fraught with navigating University 

obstacles and the storms of change, especially the 

COVID-19 pandemic. These frustrations have left them 

exhausted and overwhelmed, on the verge of burnout, 

and in need of respite and support. 

 

I had been frustrated with the processes and felt so much 

more could be done to support staff and students.  

-Julie (Reflective Journal) 

Stress in an already uncertain environment in the midst 

of a Pandemic.  

-James (Reflective Journal) 

 

The boat’s overall aim is to grow the next generation of 

HPE leaders across the whole college through 

curriculum development and support from the 

University.  

 

IV. DISCUSSION 

In our Pacific setting, all the HPE leaders were aiming to 

develop excellent healthcare workers to make a 

difference to the health of the Pacific, however, they did 

this in different ways. Three styles of leadership were 

identified across the HPE leaders, which were given 

visual metaphors of ‘The Bridge, Coconut Tree and 

Boat’. ‘The Bridges’ focused on developing competent 

and caring students, ‘The Coconut Trees’ had multiple 

roles and nurtured their successors as well as the 

students, and ‘The Boats’ focused on the system level to 

provide the necessary supports for HPE leaders and the 

students.  

 

These three styles of leadership could be conceptualised 

as levels, similar to Maxwell’s (2011) five levels of 

leadership which classifies leadership as a process 

through position – a leadership title, permission – 

developing relationships, production – getting things 

done, people development – empowering others, and 

pinnacle – growing the organisation, however, McKimm 

et al. (2022) argue that all HPEs can be leaders, they do 

not need to be in a position of leadership. Although our 

participants were primarily in positions of leadership, 

they did not specifically identify that their position 

assisted or deterred their leadership journey, therefore, it 

is difficult to say if this positional status impacted their 

‘I put the leader right in the center, in terms of educational 

leadership and looking straight in front, being clear on 

what the vision is and the mission and right there in front 

is the strategic plan that we need to follow. Long term wise 

we have got the vision in front of us and those arrows 

coming there are like winds you know those kind of things 

that are obstacles that try and oppose; and I likened the 

trip to, it is like being in a canoe, in the middle there, 

sailing there to achieve the vision and the mission of what 

we want to do as far as medical education is concerned 

from the leaders perspective.’ 
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leadership style. From their interviews and journals, the 

HPE leaders were more focused on relationship building, 

the second level: permission. Each style of leadership 

focused on different aspects of building relationships: 

‘The Bridges’ nurturing their students, ‘The Coconut 

Trees’ developing both students and faculty and ‘The 

Boats’ collaborating with faculty and external 

stakeholders to support the college. Relationship 

building or the interpersonal aspects of leadership were 

key in all styles of leadership. This is well supported 

across the theoretical (McKimm et al., 2022; Pinder & 

Shabbits, 2018; Sandhu, 2019) and empirical research 

(Lieff & Albert, 2012; Varpio et al., 2017) around HPE 

leadership.  

 

Focusing on the next level, production, that is getting 

results from others through influence and credibility, all 

styles of HPE leaders were respected consultants in their 

field and were able to influence students, faculty, and the 

institution. Indeed, evidence suggests that to be a 

respected HPE leader it is necessary to first have a 

reputation as an excellent clinician or researcher as being 

a good educator is often perceived as less esteemed 

(Maile et al., 2019; Sundberg et al., 2015). Did this 

hamper their progression to the fourth level, 

reproduction? All styles of leadership encouraged 

empowering others, whether that be at the student or 

faculty level, although they utilised different strategies. 

‘The Bridge’ acted as a role model to develop novice 

students into competent health professionals, ‘The 

Coconut Tree’ utilised a coaching style to nurture the 

next generation of HPEs and ‘The Boats’ focused on 

developing structures and courses within the University 

to ensure succession planning. The HPE leaders 

displayed an authentic approach to developing others by 

often ‘walking the talk’ and being open to feedback, 

especially the coconut trees (Lieff & Yammarino, 2016; 

McKimm et al., 2022). Finally, the impact the leaders 

had on the organisation varied and this is perhaps where 

the styles of leadership differed most in comparison to 

the final level of pinnacle, developing future HPE leaders 

and growing the university. This was an ideal envisioned 

by ‘The Bridges’ but was actualised by ‘The Coconut 

Trees’ at a local departmental level and by ‘The Boats’ 

at the wider college level. Here a more adaptive style of 

leadership was portrayed by engaging with the 

challenges of a low-resource setting and the pandemic 

and seeking innovative solutions to address them 

(McKimm et al., 2022). 

 

We would argue that rather than moving through levels 

of leadership that all these factors, bar level one, position, 

are evident in the different styles of leadership portrayed 

in this setting, albeit expressed in different ways. 

Additionally, although adaptive leadership has been 

advocated for HPE leaders during these challenging 

times (McKimm et al., 2022) some aspects were not 

evident in our HPE leaders. While they acknowledged 

being stressed and frustrated there was little evidence of 

them identifying ways to build resilience and 

perseverance and other intrapersonal aspects of 

emotional intelligence (Goleman, 2001). To build HPE 

leaders’ emotional intelligence capacities we would 

advocate utilising faculty development strategies that 

enhance reflection, such as Rich Pictures, and cultural 

‘Talanoa’ discussions to assist future HPE leaders in 

reflecting on their experiences and developing strategies 

to overcome their obstacles (Cammock et al., 2021; Kado 

et al., 2023a). We also concur with Lyons et al. (2021) 

that ‘bespoke’ faculty development is recommended to 

encompass different styles of leadership encountered in 

the Pacific cultural setting, rather than using frameworks 

from an entirely Western perspective.  

 

A. Strengths and Limitations of the Research 

This study is the first to our knowledge, investigating 

HPE leadership in a Pacific setting and it followed 

leaders over a prolonged period to obtain rich, deep data, 

using novel data collection methods such as Rich 

Pictures and Talanoa interviews enabling unique 

perspectives to be captured.  

 

Nevertheless, there are several limitations including, a 

small sample size of seven participants at only one 

institution. This study was also conducted during the 

Covid-19 pandemic limiting face-to-face interactions 

which may have affected the findings attributable to 

Zoom interviews and the unprecedented experiences of 

the HPE leaders. Additionally, although several 

measures were taken to increase the trustworthiness of 

the research there is the real possibility that the findings 

have been affected by the unconscious biases of the 

primary researcher (SK). 

 

V. CONCLUSION 

Pacific HPE leaders displayed three styles of leadership 

that were conceptualised as ‘Being a Bridge’ - focusing 

on being an effective educator and clinician; ‘Being a 

Coconut Tree’ - aiming to develop faculty whilst also 

maintaining their clinical and educator identities; and 

‘Being a Boat’ who were mostly aiming for 

organisational change. They accomplished these styles 

through similar strategies based on developing 

relationships, being credible and empowering others that 

are advocated in the different levels of leadership, and 

which mirrored aspects of authentic and adaptable 

leadership. However, although the Pacific HPE leaders 

identified themselves as resilient and adaptable they also 

expressed significant challenges in relation to the 

University and the Covid-19 pandemic in this low-
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resource global south setting. Intrapersonal aspects of 

emotional intelligence could strengthen HPE leaders’ 

resilience in this cultural setting through faculty 

development that encourages reflection, such as Rich 

Pictures and Talanoa. 
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